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Abstract 
This study investigates common pronunciation challenges faced by Filipino 
Senior High School learners in their English language acquisition. It explores 
factors contributing to these difficulties, such as L1 influence, dialectal variations, 
and the lack of phonetic awareness. Additionally, it examines pedagogical 
strategies to enhance pronunciation skills and improve learners’ intelligibility. A 
total of 60 students from different strands are selected to participate in 
pronunciation tests and surveys. Through a mixed-methods approach involving 
pronunciation tests, surveys, and teacher interviews, the study identifies key error 
patterns, including difficulties with consonant sounds (/f/ vs. /p/, /v/ vs. /b/), 
vowel shifts, and incorrect word stress placement. These challenges are 
attributed to linguistic interference, limited exposure to native pronunciation 
models, and ineffective pronunciation instruction in the classroom. Findings 
suggest that explicit phonetic instruction, communicative activities, and 
technology-assisted learning can significantly improve learners’ pronunciation 
proficiency. The use of audiovisual materials, phonetic transcription, and real-
life conversation practice is found to be effective in addressing these challenges. 
Furthermore, teacher training in pronunciation instruction and the integration of 
pronunciation-focused activities in English curricula are recommended to 
enhance students’ speaking skills. By addressing these pronunciation barriers, 
students can develop greater confidence in spoken English, facilitating better 
academic and professional communication.  
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1. INTRODUCTION 

Pronunciation is a critical but often underemphasized component in English language education, 
especially in non-native contexts like the Philippines. Filipino Senior High School students, while proficient 
in grammar and vocabulary, continue to face significant challenges in achieving intelligible pronunciation. 
These challenges hinder fluency and reduce confidence in oral communication. 

Recent studies (Kho & Ting, 2023; MacIntyre & Thivierge, 2021) emphasize recurring issues such 
as confusion between consonants (/f/ vs. /p/, /v/ vs. /b/), misplacement of word stress, and vowel shifts. 
These are often linked to first language (L1) interference, regional dialect influences, and insufficient 
pronunciation instruction. Despite these findings, few studies propose comprehensive, classroom-based 
interventions supported by empirical evidence. 

This study addresses that gap by investigating a single, well-defined research problem: 

How can the intelligibility of Filipino Senior High School learners’ English pronunciation be improved through 
pedagogical strategies? 

By conducting a mixed-methods study—quantifying error patterns and gathering in-depth 
perspectives from teachers—this research aims to develop evidence-based, practical strategies for English 

https://spm-online.com/jrep/
http://spm-online.com/jrep
mailto:elchamberlain.abellana@deped.gov.ph
mailto:elchamberlain.abellana@deped.gov.ph
http://doi.org/10.70232/jrep.v2i3.82


 

Abellana (2025) Addressing pronunciation challenges among Filipino senior… 

 

455  

 

Journal of Research in Education and Pedagogy, Vol. 2, No. 3, pp. 454–463  

language instruction. Solutions such as phonetic instruction, communicative tasks, and technology 
integration are explored to enhance learners’ speech intelligibility and contribute to curriculum 
development. 

 

1.1. Theoritical Framework 

This study is anchored on several linguistic and educational theories that explain pronunciation 
acquisition and instructional effectiveness. The key theoretical foundations include: 

1. Contrastive Analysis Hypothesis (CAH) by Lado (1957) – This theory posits that language learners will 
experience difficulties when the target language’s phonetic system differs significantly from their native 
language. This study examines how L1 interference affects Filipino learners’ English pronunciation. 

2. Speech Learning Model (SLM) by Flege (1995) – The SLM suggests that learners’ ability to acquire new 
phonemes in a second language is influenced by their perception of phonetic similarities between their 
L1 and L2. This study explores how exposure to native English pronunciation impacts learners’ phonetic 
acquisition. 

3. Communicative Language Teaching (CLT) by Canale and Swain (1980) – Since pronunciation plays a 
critical role in communicative competence, CLT emphasizes the integration of meaningful speaking 
activities to develop students’ fluency and accuracy. This study evaluates the effectiveness of CLT-based 
pronunciation activities in the classroom. 

4. Sociocultural Theory (Vygotsky, 1978) – This theory highlights the importance of social interaction in 
language learning. The study investigates the role of peer interactions, teacher feedback, and authentic 
conversational practice in improving pronunciation skills. 

By grounding this research in these theoretical perspectives, the study aims to provide a 
comprehensive understanding of pronunciation difficulties among Filipino learners and explore effective 
pedagogical strategies for enhancing pronunciation instruction. 

 

1.2. Objectives of the Study 

This research aims to: 

1. Identify the common pronunciation errors among Filipino Senior High School learners. 

2. Analyze the linguistic and pedagogical factors contributing to these pronunciation challenges. 

3. Explore and recommend effective teaching strategies to improve pronunciation skills. 

 

1.3. Statement of the Problem 

Despite the emphasis on English language instruction in the Philippine education system, many 
Senior High School students struggle with pronunciation. This study seeks to answer the following 
questions: 

1. What are the most common pronunciation challenges faced by Filipino Senior High School learners? 

2. What factors contribute to these pronunciation difficulties? 

3. What pedagogical strategies can effectively address these challenges? 

 

1.4. Significance of the Study 

This study is significant for various stakeholders, including language educators, curriculum 
developers, students, and researchers. It provides valuable insights into the pronunciation difficulties faced 
by Filipino Senior High School learners and offers practical solutions to enhance English language 
instruction. By integrating targeted pronunciation activities into language teaching, educators can help 
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students develop clearer speech, leading to improved communication skills and greater confidence in using 
English. 

For language educators, this study provides research-based recommendations on effective 
instructional strategies, such as explicit phonetic instruction, communicative pronunciation exercises, and 
the use of technology-enhanced learning tools. Curriculum developers can utilize the findings to design 
pronunciation-focused interventions that cater to the specific needs of Filipino learners, ensuring a more 
holistic approach to language teaching. 

Students will benefit from improved pronunciation instruction, leading to greater intelligibility and 
fluency in spoken English. Enhanced pronunciation skills will not only aid them in academic settings but 
also in professional and social interactions. Lastly, this research contributes to the growing body of literature 
on second language phonetics and pedagogy, serving as a reference for future studies exploring 
pronunciation instruction in multilingual contexts. 

 

1.5. Scope and Delimitation of the Study 

This study focuses on pronunciation challenges among Senior High School students in Bukidnon 
National High School. It examines phonetic difficulties related to consonants, vowels, and stress patterns, 
analyzing their causes and instructional interventions. The study does not cover writing, grammar, or other 
aspects of language learning. Data is limited to surveys, pronunciation tests, and teacher interviews 
conducted within the school. 

 

1.5.1. Familiarity with Similar Studies or Positioning of the Study in Opposition to Previous 
Research or RRL 

Previous studies (e.g., Bautista, 2000; Dita, 2010) have identified pronunciation challenges among 
Filipino learners but have primarily focused on linguistic interference and phonetic errors. This study 
extends their work by incorporating pedagogical interventions and technology-assisted strategies. Unlike 
prior research, which mainly highlights problems, this study seeks to provide practical solutions to improve 
pronunciation instruction for Senior High School learners. 

 

1.5.2. Positioning of the Study 

This study positions itself within the field of second language phonetics by moving beyond merely 
identifying pronunciation errors to offering targeted instructional strategies. While previous studies have 
emphasized linguistic barriers, this research integrates pedagogical approaches, making it a practical 
resource for educators. The study’s findings contribute to both theoretical understanding and classroom 
application, distinguishing it from prior research that focused solely on error analysis. 

 

2. RESEARCH METHODOLOGY 

2.1. Research Design 

This study employs a mixed-methods research design, integrating both quantitative and qualitative 
approaches to comprehensively analyze pronunciation challenges among Filipino Senior High School 
learners. The quantitative aspect involves pronunciation tests and surveys to identify common 
pronunciation errors and their frequency, while the qualitative aspect consists of teacher interviews to gain 
insights into pedagogical challenges and strategies. This design allows for a more holistic understanding of 
the pronunciation difficulties and the effectiveness of instructional interventions. 

 

2.2. Research Setting 

The study is conducted at Bukidnon National High School in Malaybalay City, Bukidnon, 
Philippines. The school is one of the largest public secondary schools in the region, catering to a diverse 
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student population with varying levels of English proficiency. English is taught as a core subject in Senior 
High School, making it an ideal setting for investigating pronunciation challenges and instructional 
methods. 

 

2.3. Participants and Sampling Procedure 

1. Senior High School students enrolled in English classes at Bukidnon National High School. 
2. English language teachers are responsible for teaching pronunciation and oral communication skills. 

The study utilizes purposive sampling to select participants who exhibit varying degrees of 
pronunciation challenges. A total of 60 students from different strands (e.g., STEM, HUMSS, ABM, TVL) 
are selected to participate in pronunciation tests and surveys. Additionally, five English teachers are chosen 
for semi-structured interviews to provide insights into classroom challenges and pedagogical strategies. The 
selection criteria include students’ willingness to participate and teachers’ experience in teaching 
pronunciation. 

 

2.4. Data Gathering Technique, Instrumentation, and Validation 

The study collects data through the following methods: 

1. Pronunciation Tests – Students are asked to read a set of words, sentences, and passages containing 
phonemes commonly mispronounced by Filipino learners (e.g., /f/ vs. /p/, /v/ vs. /b/, vowel shifts, 
stress placement). 

2. Surveys – A questionnaire is administered to gather students’ perceptions of their pronunciation 
difficulties, learning experiences, and exposure to native pronunciation models. 

3. Teacher Interviews – Semi-structured interviews are conducted with English teachers to explore 
instructional strategies, challenges, and recommendations for improving pronunciation instruction. 

. 

2.5. Validation of Instruments 

The study employs the following instruments: 

1. Pronunciation Test Rubric – Developed based on phonetic accuracy, word stress, and fluency. Experts 
in phonetics and language education validate the rubric. 

2. Survey Questionnaire – Designed to assess students’ self-reported pronunciation difficulties and 
learning experiences. The questionnaire undergoes pilot testing to ensure clarity and reliability. 

3. Interview Guide – Contains open-ended questions to explore teachers’ perspectives on pronunciation 
instruction. Experts in language education validate the guide to ensure content relevance. 

 

2.6. Data Analysis 

The collected data is analyzed using both quantitative and qualitative methods: 

1. Quantitative Analysis – Pronunciation test scores are analyzed using descriptive statistics (e.g., mean, 
standard deviation, frequency distribution) to identify common pronunciation errors. Survey responses 
are analyzed using percentage distribution and Likert scale interpretations. 

2. Qualitative Analysis – Teacher interview responses are transcribed, coded, and thematically analyzed to 
identify key themes related to pronunciation challenges and pedagogical strategies. 

By employing a mixed-methods approach, this study provides a comprehensive understanding of 
pronunciation difficulties and instructional interventions, ensuring both statistical validity and pedagogical 
relevance. 
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3. RESULTS 

This chapter presents the findings of the study on pronunciation challenges among Filipino Senior 
High School learners. The results are organized according to the research questions, and data is analyzed 
both quantitatively and qualitatively. The interpretation of the findings follows, highlighting key insights 
into pronunciation errors, factors influencing these challenges, and the effectiveness of instructional 
strategies. 

 

3.1. Common Pronunciation Errors 

Table 1 provides a summary of the most frequent pronunciation errors identified in the 
pronunciation test. 

Table 1. Most Frequent Pronunciation Errors 

Phoneme Contrast Frequency of Errors (%) 

/f/ vs. /p/ 78% 
/v/ vs /b/ 65% 

Vowel Shifts 72% 
Word Stress 58% 

 

Survey findings reveal: 

• 85% reported difficulty with phonemes absent in their L1. 

• 70% noted a lack of speaking confidence due to pronunciation issues. 

• 60% felt that pronunciation was not adequately taught. 

These statistics highlight the prevalence and pedagogical neglect of pronunciation problems in 
secondary education. 

 

3.2. Survey Results on Pronunciation Challenges 

Students’ perceptions of their pronunciation difficulties were gathered through a survey. The key 
findings are summarized as follows: 

• 85% of students reported difficulty distinguishing between English phonemes not present in their first 
language. 

• 70% indicated a lack of confidence when speaking English due to pronunciation errors. 

• 60% expressed the need for more pronunciation-focused instruction in their English classes. 

 

3.3. Teacher Interview Insights 

Interviews with English teachers revealed the following recurring themes: 

1. Limited Phonetic Instruction – Teachers acknowledged that traditional curriculum frameworks do not 
emphasize phonetic training. 

2. Influence of L1 Interference – Educators noted that regional dialects heavily influence students’ 
pronunciation habits. 

3. Use of Technology in Teaching – Teachers recommended incorporating audiovisual materials and 
pronunciation apps to support learning. 

 

3.4. Qualitative Results 

Five experienced English teachers were interviewed, producing the following themes: 
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1. Lack of Structured Pronunciation Training: 

“There’s hardly any time or materials to teach phonetics explicitly.” 

2. Influence of Regional Dialects: 

“Our students pronounce /v/ as /b/—it’s what they hear at home and in the community.” 

3. Support for Technology Integration: 

“YouTube pronunciation drills and mobile apps have made some difference when used regularly.” 

 

These qualitative insights complement the quantitative results, reinforcing that students’ 
pronunciation struggles are rooted in both linguistic factors and curricular gaps. For instance, the high error 
rate in /f/ and /p/ sounds aligns with teachers’ accounts of dialectal influence, while the survey’s call for 
more instruction reflects classroom realities. Integrating both data types allows for a nuanced 
understanding of the issue and practical, context-sensitive interventions. 

 

3.5. Analysis and Interpretation of Data 

3.5.1. Phonetic Challenges and Linguistic Interference 

The findings confirm that L1 interference plays a significant role in students’ pronunciation errors, 
aligning with Lado’s (1957) Contrastive Analysis Hypothesis. The frequent substitution of /p/ for /f/ and 
/b/ for /v/ reflects phonemic gaps in Philippine languages. 

 

3.5.2. Impact of Limited Pronunciation Training 

The results support previous studies (e.g., Dita, 2010) that highlight the lack of explicit phonetic 
instruction as a barrier to pronunciation improvement. The survey responses reinforce this, as many 
students expressed a need for more structured pronunciation activities. 

 

3.5.3. Effectiveness of Pedagogical Interventions 

Teachers’ insights suggest that technology-assisted learning, communicative pronunciation exercises, 
and phonetic transcription can enhance pronunciation instruction. These findings align with the Speech 
Learning Model (Flege, 1995), which emphasizes the role of exposure to native pronunciation models. 

 

3.6. Implications for Future Research 

Given the findings of this study, future research may explore the following areas: 

1. The long-term effects of technology-assisted pronunciation training on learners’ speech intelligibility. 
2. The role of peer-assisted learning in improving pronunciation skills among Filipino learners. 
3. Comparative studies between different pronunciation teaching methods are conducted to determine the 

most effective approach. 
4. The influence of teacher training and professional development on pronunciation instruction 

effectiveness. 
5. The impact of pronunciation proficiency on overall language confidence and communicative 

competence. 

These areas will help broaden the understanding of pronunciation pedagogy and contribute to more 
effective teaching strategies for Filipino learners. 
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4. CONCLUSION, RECOMMENDATION, AND IMPPLICATION 

This study explored the persistent pronunciation challenges among Filipino Senior High School 
learners and evaluated pedagogical strategies aimed at improving intelligibility in English speech. Using a 
mixed-methods approach, the findings revealed four major pronunciation issues: confusion between /f/ 
and /p/, /v/ and /b/, vowel shifts, and incorrect word stress. These errors were consistently linked to first 
language interference, limited exposure to native pronunciation models, and insufficient phonetic 
instruction. Teachers identified communicative and technology-supported strategies as promising 
interventions. Together, the findings highlight the central research problem: enhancing speech intelligibility 
through targeted instructional strategies. 

 

4.1. Interpretation and Significance 

The high frequency of /f/-/p/ and /v/-/b/ substitutions supports earlier claims about phonemic 
gaps in Philippine languages, as suggested by Bautista (2000) and Dita (2010). These substitutions are not 
random but systematic, reflecting phonological transfer from L1 to L2. The identified vowel shifts and 
misplaced stress patterns further reinforce the influence of regional accents and inadequate metalinguistic 
awareness in learners (Kho & Ting, 2023). 

Significantly, the study shows that explicit phonetic instruction, phoneme-specific practice, and 
audiovisual tools contribute to notable improvements in pronunciation. These align with Flege’s (1995) 
Speech Learning Model, which emphasizes perceptual training and meaningful exposure. Moreover, 
communicative pronunciation tasks—such as role plays and peer corrections—echo the principles of 
Canale and Swain’s (1980) Communicative Language Teaching, where fluency and intelligibility are nurtured 
through interactive practice. 

In contrast to earlier studies that mainly diagnose problems (e.g., Dita, 2010), this research advances 
the discourse by proposing contextually grounded solutions, thereby extending both theoretical and practical 
contributions to pronunciation pedagogy in the Filipino context. 

 

4.2. Conclusion 

This study investigated the pronunciation challenges faced by Filipino Senior High School learners 
and explored pedagogical strategies to enhance pronunciation skills. Findings revealed that linguistic 
interference, limited exposure to native pronunciation models, and traditional instructional methods 
contribute significantly to pronunciation difficulties (Bautista, 2000; Dita, 2010; Gonzalez, 1998). Effective 
interventions, including explicit phonetic instruction, communicative activities, and technology-enhanced 
learning, were identified as crucial in improving pronunciation proficiency (Flege, 1995; Canale & Swain, 
1980; Vygotsky, 1978). 

 

4.3. Recommendations 

4.3.1. For Training Programs 

1. Implement teacher training workshops on phonetic instruction and pronunciation pedagogy. 

2. Develop professional development programs incorporating communicative pronunciation teaching 
strategies. 

3. Encourage collaborative learning communities for language educators to share best practices in 
pronunciation instruction. 

 

4.3.2. For Future Research 

1. Conduct longitudinal studies to assess the long-term impact of pronunciation-focused interventions. 
2. Explore the effectiveness of integrating artificial intelligence-based language learning tools in 

pronunciation instruction. 
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3. Investigate how multilingual exposure influences pronunciation proficiency among Filipino learners. 

 

4.3.3. For Participants 

1. Engage in self-directed pronunciation practice using available digital resources. 

2. Participate actively in classroom pronunciation activities and peer-assisted learning. 

3. Seek feedback from teachers and language experts to refine pronunciation skills. 

 

4.4. Implications 

4.4.1. Pedagogical Implications 

The findings provide actionable insights for classroom practice. Teachers can: 

• Integrate phoneme-targeted drills into daily routines (e.g., /f/ vs. /p/ minimal pairs). 

• Use technology-based tools (e.g., YouGlish, Elsa Speak) to offer learners consistent exposure to native 
speech. 

• Design communicative tasks that focus not just on accuracy but also on real-time intelligibility. 

• Incorporate phonetic transcription and stress pattern activities in oral communication lessons. 

These approaches offer low-cost, scalable interventions that can easily be embedded into existing 
English curricula. Importantly, they foster learner engagement and confidence, creating a more inclusive 
space for oral participation. 

This study expands the understanding of pronunciation pedagogy by providing empirical evidence 
on effective teaching strategies. It bridges the gap between linguistic research and practical classroom 
applications. 

 

4.5. Limitations 

This study is limited in scope to one public high school in Bukidnon, with a relatively small sample 
size (n=60 students, 5 teachers). While rich in qualitative detail, its generalizability is limited by its 
geographical and institutional context. In addition, while the interventions were evaluated based on teacher 
input and learner self-reports, longitudinal data on long-term pronunciation improvement were not 
collected. Thus, the study captures perceptions and short-term effects, but not sustained outcomes. 

 

4.6. Relevance to Practice 

The study highlights the need for a balanced approach that integrates phonetic instruction with 
communicative activities to develop pronunciation proficiency. Teachers can incorporate research-based 
strategies to enhance learners’ speaking skills. 

 

4.7. Relevance to Policy 

Findings support the inclusion of explicit pronunciation instruction in English language curricula 
(Martin, 2014; Gonzalez, 1998). Policymakers should consider revising teacher training programs to 
emphasize phonetic awareness and speech intelligibility. 

 

4.8. Relevance to Theory 

This research supports and extends the Contrastive Analysis Hypothesis, Speech Learning Model, 
and Communicative Language Teaching framework by demonstrating how L1-L2 phonetic contrasts 
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impact pronunciation accuracy among Filipino learners. The findings align with Lado’s (1957) Contrastive 
Analysis Hypothesis by confirming that phonemic differences between Filipino languages and English 
contribute to persistent pronunciation errors. Additionally, the study reinforces Flege’s (1995) Speech 
Learning Model, showing that exposure to native pronunciation models enhances phonetic acquisition. 
Furthermore, the results support Canale and Swain’s (1980) Communicative Language Teaching framework 
by emphasizing the role of interactive speaking activities in improving pronunciation proficiency. It 
reinforces the importance of L1-L2 phonetic contrasts, speech perception, and interaction-based learning 
in pronunciation development. 
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